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Abstract: Educational leadership is an important issue for the modern educational reality. The purpose
of this article is to emphasize the necessity of the modern leader teacher not just to be limited to the
performance of their duties, but to function as a manager of human relations, as a connecting link with
society, and as a shaper of the school climate. The article concludes that contemporary social conditions
require that the helm of school leadership should be in the hands of people who possess both the
knowledge as well as the skills to cope with the demands of this complex role.
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Introduction

The role that the educational leader is called upon to play is particularly complex, since they must possess
basic management knowledge, contribute to the formation of an appropriate climate, and coordinate the
Teachers' Association, acting as an animator, while at the same time they must be the connecting link
between the school unit and the wider local community. All this multi-role nature makes the task that they
must carry out particularly difficult, since they are often called upon to make decisions, which may also
conflict with each other (Lemoni & Kolezakis, 2013). Below there is a brief mention of some of the key
roles that a leader teacher is called upon to serve in the needs of the modern school.
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Research Results
The educational leader as a human relationship manager

The leader teacher is a central person in shaping the school climate (Price, 2012). As Northouse (2015)
argues, the situations that arise in the school environment and are related to the school leader can be
resolved through communication, since human interaction constitutes a basic function of a group and
presupposes the existence of a voluntary influence on the behavior of its members (Chance, 2013). It
becomes clear from the above that the utilization of processes of dialogue and communication by the
educational leader is considered particularly important for increasing the dynamics of educational
leadership in the school (Brezicha et al., 2015). In order to be effective in their work, the educational
leader must be characterized by a number of leadership skills, such as the intended inspiration, the
motivation of the school's human resources, the gift of communication and persuasion, systemic thinking,
the ability to receive creatively decisions and problem solving through rational thinking, the existence of
emotional intelligence and self-regulation such as anger management (Bouradas, 2018, p. 92), so that
they can deal with the daily challenges that arise in an optimal way.

The educational leader as a connecting link with society

The way in which the school is interested in its students is also reflected by the interest it shows in the
families of its students. If the school perceives the students as individual entities, then it is not able to
perceive the important role that the family can play as a partner in the school education of the children,
since the partners have common interests but also responsibilities, providing the appropriate
opportunities for development (Epstein, 2018).

Of particular interest is the fact that a theory that comes from a completely different field than that of
education, such as the theory of social capital, is also applicable in the field of education. The theory of
social capital is based on the idea that relationship formation through the creation of social networks
between the actors involved contributes to the educational outcomes of students (Ehlen et al., 2016;
Green, 2018). More specifically, it argues that there are influences between the home, the school and
the community, which interact and can affect the students, thus necessitating the direct cooperation of
the decision-makers for the benefit of the children (Epstein & Sheldon, 2016).

Partnerships between the school and agencies can help improve school climate, strengthen school
programs, develop networks with the school and the wider community, help teachers understand parents,
who in turn will help support teachers' efforts. The goal between school, family and society cooperation
is not to reproduce successful students but to guide and motivate them to produce their own successes,
through a safe and cooperative framework for themselves (Epstein, 2018).

Educational leaders can play a catalytic role in this entire project, as it is particularly useful to form and
maintain communication with the local community. This can be achieved through regular meetings,
newsletters and social media, as channels to inform parents and community members about school
activities, achievements, and daily challenges (Blank, 2017).

The leader teacher as a shaper of school culture

For an organization, having a culture is particularly important because it gives meaning to every part of
its operation as well as to all the elements that it is consisted of. One of the most basic functions of culture
is the formation of attitudes and behaviors, but also ensuring the stability of the organization (Amiras, et
al., 2018). When it comes to culture formation, the role of the leader teacher dominates, as they should
act as a role model that conveys the core of shared beliefs, values and behaviors. They should take care
to promote cultural awareness and respect for individuals as well as group differences (Blair, 2010),
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implement programs and innovative actions with the participation of teachers, parents and the local
community (Dickerson & Helm-Stevens, 2011). To achieve the above, it is considered necessary to
promote the training and cooperation of teachers with other school units, encouraging feedback and
giving courage in times of crisis (Amiras, et al., 2018).

An educational leader should know the culture and history of their school as well as be able to evaluate
aspects of organizational culture in education and identify which are constructive and which are
detrimental (Golia, et al., 2013). According to Saitis (2012, p. 234-241), the role of the school
administration in shaping the school culture focuses on three main axes. The first area concerns the
cooperation of the leader teacher with the other involved members of the school, which should be the
result of targeted actions since they will act as a role model and be committed to the vision of the school
in which everyone will participate together for decision-making. The second area is related with the
communication of the educational leader with the students and specifically to manifest their love and
interest for them in practice, and the third and last area concerns the communication of the educational
leader with the parents of the students through regular meetings.

Envisioning the model of the ideal educational leader

The complex nature of school units requires a leadership personality with a multitude of abilities and skills
capable of coping with modern socio-economic changes. The ability to lead is not limited to a few
individual leaders but requires a good knowledge of the concept of leadership and increased self-
awareness to become an effective leader (Raptis & Grigoriadis, 2017). After all, a leader is made, born
and emerges, as reasonably argued by Saiti and Saitis (2014) and is a result of both the inherited nature
of leadership ability and a mixture of education-training and experience. By the term leading executive,
we refer to the person who holds a job through which they can make decisions that directly affect the
work of the others within the organization, while the elements that make it up are the authority of the
executives, the responsibility of the leading executives and the enforcement (Saiti & Saitis, 2014).
Effective instructional leadership grounded in the concepts of school leadership for learning is second
only to teacher instruction as one of the most important factors contributing to student learning and school
improvement (Hallinger, 2011). Characteristic elements of a leader's results are the knowledge of the
conditions surrounding their school unit and being able to manage it effectively, solving problems,
satisfying the needs of team members and satisfying the values of the whole (Saiti & Saitis, 2014).

In literature, one finds a wealth of research regarding the profile of the effective leader teacher, with the
common denominator being the uniqueness of each one, focusing their attention on teaching and on the
participants in the educational process, acting in a pedagogical way and making a regular reflection
through which they take responsibility for creating safe and welcoming environments for their students
(Barkman, 2015).

Conclusions

The modern school is called upon to contribute substantially to the formation of complex personalities
capable of coping with everyday challenges. The role of them who lead the school unit becomes
particularly important, since they must effectively fulfill a series of objectives. It must be a bet, both for
each educational leader individually, as well as for the decision-makers of the educational policy, the
formation of education executives freed from the narrow frameworks of the bureaucratic handling of
responsibilities. The continuous social changes, as well as the daily challenges, require an educational
leader who will be a patchwork of a multifaceted amalgam of personality and knowledge, who will be able
to perceive the importance of their role and the responsibilities they are called to perform, having as their
guiding principle the power that its actions and innovations have in creating integrated citizens of
tomorrow.

89



References

Amiras, P., Papadopoulou, H., & Kalpidis, I. (2018). Apopseis ekpaideftikon ton EPAL Thessalonikis gia
ta haraktiristika tis sholikis koultouras ton sholeion tous [Opinions of teachers of EPAL of
Thessaloniki on the characteristics of the school culture of their schools]. School Leadership and
Educational Organizations, 2, 6—20.

Barkman, C. (2015). The characteristics of an effective school leader. BU Journal of Graduate Studies
in Education, 7(1), 14-18.

Blair, M. (2010). Effective school leadership: The multi-ethnic context. British journal of sociology of
education, 23(2), 179-191. https://doi.org/10.1080/01425690220137701

Blank, M. J. (2017). Leading schools in a data-rich world: Harnessing data for school improvement.
Teachers College Press.

Bouradas, D. (2018). Epityhimenos igetis kai manager, praktikes, methodoi, ergaleia gia exairetika
apotelesmata meso omadas [Successful leader and manager, practices, methods, tools for great
results through team). Psihogios.

Brezicha, K., Bergmark, U., & Mitra, D. L. (2015). One size does not fit all: Differentiating leadership to
support teachers in school reform. Educational Administration Quarterly, 51(1), 96-132.
https://doi.org/10.1177/0013161X14521632

Chance, P. (2013). Introduction to educational leadership & organizational behavior. Routledge.
https://doi.org/10.4324/9781315853932

Dickerson, M.S., & Helm-Stevens, R. (2011). Reculturing schools for greater impact: Using appreciative
inquiry as a non-coercive change process. International Journal of Biometrics, 6, 66.
http://dx.doi.org/10.5539/ijbm.v6n8p66

Ehlen, C. G. J. M., Van der Klink, M. R., & Boshuizen, P. A. (2016). Unravelling the social dynamics of
an industry-school partnership: Social capital as perspective for co-creation. Studies in Continuing
Education, 38(1), 61-85. https://doi.org/10.1080/0158037X.2015.1030610

Epstein, J. L. (2018). Caring for the children we share. In J. L., Epstein, M. G., Sanders, S. B., Sheldon,
B. S., Simon, K. C., Salinas, N. R., Jansorn, ... & K. J. Williams (Eds.), School, family, and
community partnerships: Your handbook for action (pp. 11-33). Corwin Press.

Epstein, J. L., & Sheldon, S. B. (2016). Necessary but not sufficient: The role of policy for advancing
programs of school, family, and community partnerships. The Russel Sage Foundation Journal
of the Social Sciences, 2(5), 202—-219. https://doi.org/10.7758/RSF.2016.2.5.10

Golia, A. K., Tsioli, S., Belias, D. A., & Koustelios, A. (2013). Organosiaki koultoura kai igesia stin
ekpaidefsi [Organizational culture and leadership in education]. Educational Sciences, 1-2/2013,
15-31.

Green, T. (2018). School as community, community as school: Examining principal leadership for urban
school reform and community development. Education and Urban Society, 50(2), 111-135.
https://doi.org/10.1177/0013124516683997

Hallinger, P. (2011). Leadership for learning: Lessons from 40 years of empirical research. Journal of
Educational Administration, 49(2), 125-142. https://doi.org/10.1108/09578231111116699

90


https://doi.org/10.1080/01425690220137701
https://doi.org/10.1177/0013161X14521632
https://doi.org/10.4324/9781315853932
http://dx.doi.org/10.5539/ijbm.v6n8p66
https://doi.org/10.1080/0158037X.2015.1030610
https://doi.org/10.7758/RSF.2016.2.5.10
https://doi.org/10.1177/0013124516683997
https://doi.org/10.1108/09578231111116699

Lemoni, I., & Kolezakis, A. (2013). To polisintheto ergo tou diefthinti sholikis monadas kai | elleipsi shetikis
katartisis tou sti dioikisi ekpaideftikon monadon [The complex work of the Director of a School
Unit and his lack of relevant training in the Administration of Educational Units]. Educational cycle,
1(3), 165-184. https://journal.educircle.gr/images/teuxos/2013/3/teuxos3-al0.pdf

Northouse, P. G. (2015). Introduction to leadership (3rd ed.). Sage.

Price, H. E. (2012). Principal-teacher interactions: How affective relationships shape principal and
teacher attitudes. Educational Administration Quarterly, 48(1), 39-85.
https://doi.org/10.1177/0013161X11417126

Raptis, N., & Grigoriadis, D. (2017). Igesia ekpaideftikon monadon, igetika haraktiristika ton
diefthinton/rion defterovathmias ekpaidefsis [Leadership of educational units, leadership
characteristics of secondary school principals]. Afoi Kiriakidi.

Saiti, A. H., & Saitis, H. A. (2012). O diefthintis sto sighrono sholeio. Theoria, erevha kai meleti
periptoseon [The principal in the modern school. Theory, research and case studies]. Self-
Publishing.

Saiti, A. H., & Saitis, H. A. (2014). Miisi ton ekpaideftikon sta mistika tis sholikis igesias. Slghrones taseis
kai praktikes [Introducing teachers to the secrets of school leadership. Contemporary trends and
practices]. Self-Publishing.

91


https://journal.educircle.gr/images/teuxos/2013/3/teuxos3-a10.pdf
https://doi.org/10.1177/0013161X11417126

